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Abstract: Globalisation forces pupils to traverse many cultures and complex societies. Diversity and character development in
education are more important than ever for global citizenship. Children can learn about world diversity and develop good
character through independent study and relevant education. The study found that meaningful learning environments, where
students actively participate and apply new knowledge to real-life experiences, may foster empathy, respect, accountability,
and open-mindedness. Owning their education gives kids independence and a worldview. Students learn information and social
and emotional skills for a changing society using this method. Interviews, surveys, and classroom observations provide
qualitative and quantitative research data. We investigate how project-based, collaborative, and experiential learning enables
students to recognize cultural differences. Teachers' efforts to assess pupils' values, beliefs, and varied attitudes are also
examined. Relevant education and autonomous learning boost students' global understanding, a preliminary study reveals.
Students respect different cultures and take global responsibility. Critical thinking and reflection help students value diversity,
inclusivity, and social justice, thereby developing their character and moral compass. The survey promotes school character
and global diversity. It promotes cognitive and emotional growth, helping students become independent and caring global
citizens. The document recommends that educators and policymakers utilise curriculum and learning environments to inform,
engage, and include students. The study enhances 21st-century education by demonstrating how customized learning and
relevant educational practices can increase children's global diversity awareness and character development.
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1. Introduction

In an increasingly interconnected and globalized world, the ability to navigate cultural diversity, foster meaningful
relationships, and engage in thoughtful and responsible citizenship is critical. Rapid technological advancements, political
shifts, economic interdependence, and cultural exchanges are shaping the modern world. With these shifts come both challenges
and opportunities for individuals, particularly students who are the future leaders of society. Considering this, it has become
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imperative for education systems worldwide to prepare students for the complexities and demands of the globalized world. One
of the key objectives of contemporary education is to promote global diversity awareness and character development, both of
which are essential for students to thrive in diverse and dynamic environments. Global diversity awareness refers to an
understanding and appreciation of the cultural, social, and ideological differences that exist between individuals, communities,
and countries. It involves recognizing the value of diversity, understanding its implications for personal and collective growth,
and developing the ability to interact respectfully and empathetically with people from diverse backgrounds [1].

As the world becomes more interconnected, students need to gain this awareness to build a more inclusive, peaceful, and
harmonious global society. At the same time, character development plays a significant role in shaping how students respond
to global challenges and interact with others. Character traits such as empathy, responsibility, respect, and integrity form the
foundation for positive social relationships and ethical decision-making [2]. Traditional education models often focus on
imparting knowledge and skills in a structured, teacher-centred environment. While this approach has been effective in many
ways, it has limitations when it comes to fostering global awareness and character development. In recent years, there has been
growing recognition that education should focus not only on academic achievement but also on developing the whole child,
encompassing emotional intelligence, social responsibility, and the ability to navigate diverse social settings. Independent
learning and meaningful educational practices have emerged as two important strategies for achieving these goals [3].

1.1. Independent Learning: A Path to Self-Reliance and Global Awareness

Independent learning refers to the process by which students take ownership of their education, set goals, manage their learning,
and reflect on their progress. This approach encourages students to become active participants in their learning process rather
than passive recipients of information. Independent learning can take various forms, including self-directed learning, project-
based learning, inquiry-based learning, and experiential learning. The key element of independent learning is that students are
given the autonomy to explore topics, solve problems, and engage in learning experiences that are meaningful to them. This
fosters critical thinking, problem-solving, and decision-making skills, all of which are essential for navigating a diverse and
complex world. One of the major benefits of independent learning is that it encourages students to take responsibility for their
learning journey. This sense of responsibility is crucial for developing a growth mindset, where students view challenges as
opportunities for growth rather than obstacles. When students take charge of their learning, they are more likely to develop a
sense of ownership and pride in their accomplishments. Moreover, independent learning promotes self-discipline, perseverance,
and time management—skills that are essential for success in both academic and personal life [4].

In the context of global diversity, independent learning empowers students to explore cultural differences and learn about the
experiences of people from diverse parts of the world. Through independent research, projects, and collaborations, students can
gain a deeper understanding of global issues, including poverty, inequality, climate change, and human rights. By taking the
initiative to learn about these topics, students can become more informed and empathetic global citizens, capable of engaging
in thoughtful dialogue and contributing to solutions for global challenges [5]. Furthermore, independent learning fosters the
development of critical thinking skills, which are crucial for analyzing diverse perspectives and making informed decisions.
When students are encouraged to question assumptions, consider multiple viewpoints, and seek out diverse sources of
information, they are better equipped to understand the complexities of global issues and appreciate the perspectives of others.
This fosters a more inclusive mindset, where students recognize the value of diversity and are motivated to contribute positively
to a multicultural world.

1.2. Meaningful Educational Practices: Creating an Inclusive and Engaging Learning Environment

Meaningful educational practices extend beyond the transmission of information, focusing on creating learning experiences
that are relevant, engaging, and aligned with students' interests and needs. Meaningful learning occurs when students connect
new knowledge with their prior experiences and understand how that knowledge can be applied to real-world situations. In
other words, meaningful learning emphasizes the practical relevance of what students are learning, making it more likely that
they will retain and apply that knowledge effectively. Meaningful learning practices are grounded in the conviction that students
learn most effectively when they are actively engaged in the learning process. This involves providing students with
opportunities to engage in hands-on activities, collaborate with peers, reflect on their learning, and explore topics that are
personally meaningful to them. In the context of global diversity and character development, meaningful learning practices can
take various forms, such as collaborative projects, service learning, role-playing, and simulations. These activities encourage
students to step into the shoes of others, understand different perspectives, and develop empathy for people from diverse
backgrounds [6].

One example of meaningful educational practice is project-based learning (PBL), where students work on long-term projects

that require them to solve complex, real-world problems [7]. Through PBL, students not only develop subject-specific
knowledge but also skills such as teamwork, communication, and critical thinking. When these projects are designed to address
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global issues, such as climate change, human rights, or social justice, students gain a deeper understanding of the world's
interconnectedness and the importance of collaborating to address shared challenges. This also provides opportunities for
students to develop character traits such as responsibility, perseverance, and ethical decision-making. Another meaningful
educational practice is service learning, which involves students engaging in community service activities that are tied to their
academic learning. Service learning enables students to apply classroom learning to real-world situations while also
contributing to the well-being of others. Through service learning, students can gain firsthand experience of the challenges
faced by marginalized or underserved communities, which can deepen their empathy and sense of social responsibility. By
working directly with individuals from diverse cultural backgrounds, students develop a more nuanced understanding of
diversity and learn how to collaborate effectively across differences [8].

1.3. The Role of Educators in Fostering Global Diversity Awareness and Character Development

While independent learning and meaningful educational practices are powerful tools for enhancing global diversity awareness
and character development, the role of educators cannot be overstated. Teachers are essential in guiding students through these
processes and providing the support and encouragement they need to succeed. Educators who model inclusive behaviours,
promote respect for diversity, and cultivate a positive classroom climate make a significant contribution to students'
development of both global awareness and character. Teachers can create inclusive learning environments by incorporating
diverse perspectives into the curriculum, using culturally relevant materials, and encouraging open dialogue about global issues.
By providing students with opportunities to engage with diverse perspectives, educators help them develop the skills needed to
appreciate and navigate differences. Additionally, teachers can help students reflect on their values and beliefs, promoting self-
awareness and ethical decision-making.

This reflective process is crucial to character development, as it encourages students to reflect on their actions, understand the
impact of those actions on others, and make decisions that align with their values. The development of global diversity
awareness and character is crucial for preparing students to thrive in a rapidly globalizing world. Independent learning and
meaningful educational practices offer powerful tools for fostering these qualities, as they encourage students to take
responsibility for their learning, engage with diverse perspectives, and develop critical thinking and empathy. By creating
learning environments that are inclusive, relevant, and engaging, educators can help students develop the skills, knowledge,
and character traits necessary to become responsible, compassionate, and globally minded citizens. In this way, education can
play a vital role in shaping the future of our interconnected world, one student at a time.

2. Literature Review

The globalized world today presents both opportunities and challenges that require individuals to develop the ability to engage
meaningfully with people from diverse cultural, social, and economic backgrounds. In this context, the educational system
plays a crucial role in shaping future generations of leaders, citizens, and professionals who are not only academically proficient
but also equipped with the knowledge, skills, and values necessary to make a positive contribution to the global community.
Among the most essential attributes that students need to develop in this age of globalization are global diversity awareness
and character. These elements, when fostered in an educational environment, contribute significantly to students' social,
emotional, and cognitive growth. Independent learning and meaningful educational practices are two significant approaches to
enhancing global diversity awareness and character development.

Independent learning allows students to take charge of their learning process, develop critical thinking skills, and engage deeply
with content that extends beyond the classroom walls. Meaningful educational practices, on the other hand, emphasize the
importance of learning experiences that are relevant to students' lives, promote active engagement, and foster connections
between academic content and real-world issues. Together, these strategies form an educational framework that nurtures both
intellectual and emotional growth, preparing students to navigate an increasingly interconnected and multicultural world. This
literature review aims to explore the key concepts of global diversity awareness, character development, independent learning,
and meaningful educational practices, as well as the relationships between these concepts. It will examine the existing body of
research on these topics, with a particular focus on how these approaches can be integrated into educational settings to enhance
students' personal and academic development. The review will also highlight the challenges and benefits of implementing these
practices and suggest potential directions for future research [9].

2.1. Global Diversity Awareness
Global diversity awareness refers to the understanding and appreciation of the differences that exist among people, cultures,
and societies worldwide. It involves recognizing that diversity encompasses not only ethnicity, race, and religion but also

differences in language, customs, beliefs, values, and life experiences. A person who is globally diverse aware is someone who
values the richness that diversity brings, respects the perspectives of others, and engages in meaningful dialogue across
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differences. The importance of global diversity awareness in education cannot be overstated. In a world that is becoming
increasingly interconnected through globalization, students need to develop the skills and attitudes necessary to engage with
people from different cultural and social backgrounds. Researchers argue that fostering global diversity awareness helps
students become more empathetic, open-minded, and capable of solving complex problems that require cross-cultural
understanding. For instance, intercultural competence, often linked to global diversity awareness, involves the ability to
communicate effectively and appropriately with people from diverse cultural backgrounds. This competence is increasingly
recognized as a key skill for both personal success and professional development in an interconnected world.

Educators can foster global diversity awareness by providing students with opportunities to explore diverse cultures and
perspectives, both in and outside the classroom. This can be achieved through culturally responsive teaching, which emphasizes
the inclusion of diverse cultural viewpoints in the curriculum and teaching practices. Culturally responsive teaching not only
helps students become more aware of global diversity but also enables them to develop the skills necessary to navigate cultural
differences respectfully and effectively. Additionally, integrating global issues such as climate change, global health, and
international human rights into the curriculum can help students develop a broader understanding of the world's
interconnectedness. Research suggests that when students engage with real-world global issues, they become more aware of
the diversity of perspectives on these issues and are better able to appreciate the complexity of global challenges. Furthermore,
global diversity awareness can be enhanced through cross-cultural exchanges, virtual collaborations, and participation in
international service-learning programs, all of which provide students with direct exposure to different cultures and
perspectives.

2.2. Character Development

Character development refers to the process by which individuals form and strengthen personal qualities such as empathy,
respect, responsibility, honesty, and perseverance. These traits are essential for fostering positive social relationships, making
ethical decisions, and being a responsible citizen. In the context of education, character development is seen as an integral
aspect of students' overall growth alongside academic learning. Character education programs are widely implemented in
schools worldwide to promote the development of positive moral qualities in students. These programs aim to equip students
with the social-emotional skills necessary to interact responsibly and respectfully with others. Character development is closely
related to global diversity awareness, as it helps students understand the importance of respecting and valuing differences. For
example, a student who has developed the character trait of empathy is more likely to recognize and appreciate the feelings and
perspectives of others, regardless of their cultural or social background. Similarly, students who develop a strong sense of
responsibility and integrity are more likely to act ethically in situations that require them to consider the needs and rights of
others, particularly in a global context.

In the classroom, character development can be nurtured through various approaches. One of the most effective methods is
integrating social-emotional learning (SEL) into the curriculum. SEL focuses on helping students develop skills such as self-
awareness, self-regulation, social awareness, relationship skills, and responsible decision-making. By embedding Social-
Emotional Learning (SEL) into everyday teaching practices, educators can promote the development of character traits that
align with global diversity awareness, such as empathy, respect, and responsibility. Character development is also supported
through meaningful educational practices that encourage students to engage with real-world problems and challenges. For
example, project-based learning (PBL) provides students with opportunities to work collaboratively on complex issues, which
fosters teamwork, communication, and ethical decision-making. When these projects address global issues or involve working
with diverse communities, students can apply the character traits they have developed in authentic, real-world contexts.

2.3. Independent learning

Independent learning refers to the process by which students take responsibility for their learning, set goals, and reflect on their
progress. It is characterized by a shift from a teacher-centred approach to a student-centred approach, where students are
actively involved in their learning process. Independent learning fosters critical thinking, self-regulation, and problem-solving
skills, all of which are essential for academic and personal success in a rapidly changing world. Independent learning is
particularly important in fostering global diversity awareness and character development. By taking ownership of their learning,
students are encouraged to engage with diverse perspectives and explore topics that hold personal meaning for them. This
autonomy allows students to pursue their interests and passions while also developing the skills necessary to navigate a
multicultural and interconnected world. Independent learning promotes self-efficacy, which is the belief in one's ability to
succeed, and empowers students to take on challenges that require them to think critically and creatively.

The role of the teacher in fostering independent learning is crucial. Educators can support independent learning by providing

students with the necessary tools and resources to succeed, including access to diverse learning materials, opportunities for
collaboration, and time for self-reflection. Additionally, educators can model self-directed learning behaviours, such as setting
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personal learning goals and demonstrating how to seek out information and solve problems independently. By fostering an
environment that values independent learning, educators help students become more confident, autonomous, and engaged
learners, which ultimately contributes to their global diversity awareness and character development.

2.4. Meaningful Educational Practices

Meaningful educational practices are those that make learning relevant, engaging, and connected to real-world issues and
problems. These practices emphasize active engagement, problem-solving, and collaboration, encouraging students to see the
connections between what they are learning and how it can be applied to their lives and the world around them. Meaningful
learning experiences enable students to develop a deeper understanding of content and acquire the skills and attitudes necessary
to navigate complex, real-world problems. One of the most effective forms of meaningful learning is project-based learning
(PBL), which encourages students to engage in long-term, interdisciplinary projects that require them to solve real-world
problems.

PBL promotes collaboration, critical thinking, and creativity, essential qualities for fostering global diversity awareness and
character development. By working on projects that address global issues, students not only gain knowledge but also develop
the skills necessary to engage with people from different backgrounds and cultures, collaborate across differences, and
contribute to solving complex problems. Service learning is another form of meaningful educational practice that fosters global
diversity awareness and character development. Through service learning, students engage in community service activities that
are directly tied to their academic learning. These activities provide students with opportunities to apply what they have learned
in the classroom to real-world situations while also contributing to the well-being of others. Service learning helps students
develop empathy, social responsibility, and a sense of community —essential qualities for becoming active and engaged global
citizens. The integration of independent learning and meaningful educational practices is essential for fostering global diversity
awareness and character development in students. These approaches empower students to take ownership of their learning,
engage deeply with diverse perspectives, and develop the social-emotional skills necessary to navigate a multicultural world.
By fostering global diversity awareness and character development, educators prepare students not only for academic success
but also for responsible, ethical citizenship in an interconnected world. As the world continues to change, the importance of
these skills will only increase, making it essential for educators to prioritize the development of global diversity awareness and
character in their students [10].

3. Methodology

The methodology section outlines the approach used to investigate the impact of independent learning and meaningful
educational practices on enhancing global diversity awareness and character development in students. This study employs a
combination of qualitative and quantitative methods to collect, analyze, and interpret data. The research design aims to explore
how educational practices can be employed to develop key competencies, including cultural competence, empathy, and social
responsibility, among students in diverse educational settings.

3.1. Research Design

This study employs a mixed-methods research design, combining qualitative and quantitative approaches to provide a
comprehensive understanding of the impact of independent learning and meaningful educational practices on students' global
diversity awareness and character development. The design incorporates both descriptive and experimental methods to gather
data from multiple sources.

e Quantitative Approach: This component seeks to assess the impact of the intervention on students' global diversity
awareness and character development through pre- and post-assessments. The use of surveys and questionnaires
enables the collection of numerical data that can be analyzed statistically to identify trends and patterns in students'
growth and development.

e Qualitative Approach: The qualitative component aims to explore the experiences of students and teachers during
the intervention. This is achieved through interviews, focus groups, and classroom observations, providing in-depth
insights into how students perceive learning practices and how they contribute to their development in areas such as
character and diversity awareness.

3.2. Participants
The participants in this study include students and teachers from a private senior high school. A total of 200 students aged 16-

18 will be involved in the research. The students will be selected using a stratified random sampling technique to ensure a
diverse sample in terms of gender, cultural background, and academic performance. Additionally, 10 teachers will be selected
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to provide insights into their pedagogical strategies and experiences with integrating independent learning and meaningful
educational practices.

3.2.1. Inclusion Criteria for Students

e Students enrolled in senior high school courses related to global issues, diversity, and social responsibility.
o Students are willing to participate in all stages of the study, including pre-and post-surveys, interviews, and classroom
activities.

3.2.2. Inclusion Criteria for Teachers

e Teachers who have experience in teaching subjects related to cultural awareness, diversity, or ethics.
e Teachers who have implemented or are willing to implement independent learning strategies in their teaching
practices.

4. Data Collection Methods

Data collection will occur in multiple phases, including surveys, interviews, focus group discussions, and classroom
observations.

e Pre- and Post-Surveys: To assess the students’ initial understanding and attitudes regarding global diversity
awareness and character development, surveys will be administered before and after the intervention. These surveys
will include Likert scale questions to measure students' knowledge, attitudes, and behaviours concerning diversity,
empathy, and ethical decision-making. The post-survey will be administered immediately after the intervention to
assess any changes in these areas.

e Interviews: Semi-structured interviews will be conducted with 20 students (10 from different cultural backgrounds
and 10 with varying academic performances) to gather more personalized insights into their experiences with
independent learning and meaningful educational practices. The interviews will focus on the students' perceptions of
how the interventions impacted their understanding of global diversity, their character development, and their learning
processes.

e Focus Group Discussions: Focus groups, comprising 5-6 students per group, will be organized to discuss their
perceptions of the learning activities and their impact on personal growth, cultural understanding, and social
responsibility. These discussions will explore students' feelings about how independent learning and collaborative,
real-world problem-solving activities contributed to their awareness and character development.

e Classroom Observations: Researchers will conduct non-participant observations in the classroom to observe
students’ engagement in meaningful educational activities such as project-based learning, collaborative discussions,
and community service initiatives. Observations will focus on how students demonstrate an understanding of global
diversity and character traits such as empathy, respect, and responsibility. These will also assess how effectively
independent learning tasks encourage these values.

e Teacher Interviews: Teachers will also participate in semi-structured interviews to discuss their views on how
independent learning and meaningful educational practices have affected their teaching methods and students'
character development. The interviews will also focus on challenges faced while implementing these strategies and
the perceived benefits for students' global diversity awareness.

5. Intervention Design

The intervention in this study comprises a series of learning modules designed to promote independent learning and foster
meaningful engagement with global diversity and character development. These modules will be integrated into the existing
curriculum for students in subjects such as social studies, ethics, and language arts. The intervention will focus on:

e Independent Learning Tasks: Tasks that encourage students to research global diversity topics, reflect on their
learning, and apply their findings to real-world situations. This could include assignments on topics such as
intercultural communication, ethical dilemmas, global social justice, and sustainable development.

e Collaborative Projects: Students will engage in group projects that involve cross-cultural collaboration. These
projects will focus on solving global issues, such as climate change, migration, or poverty, encouraging students to
apply the knowledge they gain about global diversity and character traits in a collaborative, real-world context.
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e Community Engagement: The intervention will include service-learning projects that enable students to participate
in community-based activities addressing local and global challenges actively. These activities may involve
volunteering, organising awareness campaigns, or engaging in social initiatives that promote diversity and inclusion.

o Reflective Practices: Students will be encouraged to reflect on their learning experiences through journals, group
discussions, and individual reflections. These reflections will help students internalise their experiences, identify
changes in their thinking, and reinforce the development of character traits such as empathy, responsibility, and
respect for others.

6. Data Analysis Methods
Data analysis will be conducted using both qualitative and quantitative approaches:

e Quantitative Analysis: Survey data will be analysed using statistical methods, including descriptive statistics and
paired t-tests. Descriptive statistics will summarize the responses to survey items, while paired t-tests will assess the
difference in students' scores before and after the intervention. This analysis will help determine whether there is a
statistically significant change in global diversity awareness and character development resulting from the
intervention.

e Qualitative Analysis: Interviews, focus group discussions, and observational data will be transcribed and analyzed
thematically. This process will involve coding the data to identify recurring themes related to the development of
global diversity awareness and character traits, such as empathy, respect, and social responsibility. The analysis will
also identify key factors that contributed to the success or challenges of the intervention.

7. Ethical Considerations

This study will adhere to the highest ethical standards to ensure the rights and confidentiality of all participants. Informed
consent will be obtained from all participants, and they will be informed about the purpose of the research, the voluntary nature
of their participation, and their right to withdraw at any time without consequence. The anonymity and confidentiality of
participants will be maintained throughout the study. All data collected will be securely stored, and personal identifiers will be
removed from any reports or publications resulting from the research.

8. Limitations

This study acknowledges several limitations, including the potential for bias in self-reported data from students and teachers.
Additionally, the scope of the research is limited to a single educational institution, which may limit the generalizability of the
findings. Future research could expand the study to include multiple schools or districts, providing a broader perspective on the
effectiveness of the intervention. This methodology outlines a comprehensive approach to exploring how independent learning
and meaningful educational practices can enhance global diversity awareness and character development. By integrating
quantitative and qualitative data collection methods, this study aims to provide valuable insights into the effectiveness of these
educational practices in fostering the personal and social growth of students in a globalized world. The findings of this research
will contribute to the broader field of education. They may inform future educational policies and practices aimed at promoting
cultural competence and ethical character development, based on the 2024 Education Report Card of Basic Education School
Jelupang, Indonesia. This report card contains information about the condition of services in the educational unit, measured
through various indicators (Table 1).

Table 1: 2024 Education report card of basic education, Jelupang, Indonesia

Indicator Achievement label Achievement scores Definition of achievement
2024 2024

Character Good 58,67% Students are accustomed to
The average character values of practising the values of
students are based on their moral Pancasila student character,
conduct towards humanity, nature, including being morally
and the state, as well as their traits virtuous, cooperative,
of cooperation, creativity, critical independent, creative, critically
thinking, global diversity, and minded, and globally diverse in
independence, as measured through their daily lives.
a character survey.
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Learning Quality

Good

67,26

Learning demonstrates optimal
quality, characterised by a
conducive classroom
atmosphere, affective support,
and constructive cognitive
activation from the teacher.

Reflection and improvement of
learning by the teacher.

Good

59,26

The teacher actively improves
the quality of learning after
reflecting on past lessons,
exploring new teaching
references, and innovating to
create learning experiences that
spark student engagement.

Instructional leadership

Good

54,12

Visionary instructional
leadership involves consistently
aligning with the vision and
mission of the educational
institution, including effectively
communicating these values to
the school community. This
ensures that planning, practice,
and assessment are focused on
improving student learning
outcomes through supportive
programs, incentive systems, or
adequate resources. It leads to a
culture where teachers engage in
reflection and continuous
improvement of their teaching
practices.

8.1. Character

The statement "Students are accustomed to practising the values of Pancasila student character, including being morally
virtuous, cooperative, independent, creative, critically minded, and globally diverse in their daily lives" refers to the goal of
instilling core values within students as part of their character education. These values are derived from Pancasila, the
foundational philosophical theory of Indonesia, which consists of five principles intended to guide the behaviour, values, and
social norms of the Indonesian people. The objective is to develop well-rounded individuals who contribute positively to society

and are equipped to face the challenges of the modern world. Below is a detailed explanation of each aspect of the statement:

8.1.1. Being Morally Virtuous

e Meaning: Students are encouraged to uphold ethical standards and demonstrate good moral behaviour in their daily

interactions. This includes honesty, integrity, kindness, respect for others, and a sense of justice.

e Application: In practice, this value is reflected when students act ethically, avoid deceit or corruption, treat others
with respect, and make decisions based on moral considerations. For example, students may practice this value by

standing up against bullying or cheating, helping peers in need, and respecting rules and social norms.

8.1.2. Being Cooperative

e Meaning: Cooperation refers to students working together with others harmoniously to achieve common goals. This
value emphasises teamwork, mutual respect, and the sharing of responsibilities.

e Application: Students practice cooperation in group work, collaborative projects, and extracurricular activities. For
example, in classroom settings, students may work together to solve problems, discuss ideas, or complete

assignments, contributing equally to the group's success.
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8.1.3. Being Independent

e Meaning: Independence focuses on students being self-reliant, responsible for their learning, and making decisions
without relying too heavily on others. This encourages students to be proactive and take ownership of their actions
and outcomes.

e Application: This value is practised when students take the initiative in their studies, manage their time effectively,
and complete tasks without constant supervision. For instance, students may be encouraged to solve problems
independently, pursue self-directed learning, or contribute to discussions.

8.1.4. Being Creative

e Meaning: Creativity involves thinking outside the box, generating new ideas, and applying original solutions to
problems. It emphasises the importance of innovation, imagination, and the ability to express oneself in unique ways.

e Application: Students are encouraged to think creatively in various areas, including the arts, science, problem-
solving, and communication. For example, they might engage in activities such as brainstorming new project ideas,
designing innovative solutions to challenges, or expressing their ideas through creative writing, drawing, or
technology.

8.1.5. Being Critically Minded

e Meaning: Critical thinking involves analysing information, questioning assumptions, and evaluating evidence to
form informed opinions and make sound decisions. It fosters the ability to think logically, assess situations
objectively, and make informed judgments.

o Application: Students practice critical thinking when they ask questions, analyse different perspectives, and engage
in debates or discussions. For instance, they might critically evaluate a news article, compare scientific theories, or
assess the strengths and weaknesses of a proposed solution to a problem.

8.1.6. Being Globally Diverse

e Meaning: Global diversity encourages students to appreciate, respect, and embrace cultural differences, both within
their community and globally. It emphasises the importance of understanding and engaging with diverse perspectives,
experiences, and cultures.

e Application: This value is practised when students engage with peers from different backgrounds, learn about global
issues, and develop a sense of empathy and understanding towards people of different nationalities, religions, and
cultures. For example, students may participate in international exchanges, learn about global environmental
challenges, or study world history and cultures to broaden their understanding of the world.

Incorporating the values of Pancasila into daily life means that students are encouraged not just to learn about these principles
in the classroom but to actively apply them in all aspects of their behaviour and interactions. By practising these values—being
morally virtuous, cooperative, independent, creative, critically minded, and globally diverse—students are equipped to become
responsible, thoughtful, and engaged citizens who can make meaningful contributions to their communities and the wider
world. This holistic development ensures that students are prepared not only academically but also socially and ethically to
thrive in a complex and interconnected world.

8.2. Learning Quality

The phrase "demonstrates optimal quality, characterised by a conducive classroom atmosphere, affective support, and
constructive cognitive activation from the teacher" refers to the key elements that contribute to a high-quality teaching and
learning environment. It describes how a teacher's actions and approach can create an environment that is not only effective in
promoting learning but also supportive of students' emotional well-being and intellectual growth. Here is a detailed explanation
of each component of this concept:

8.2.1. Conducive Classroom Atmosphere

A conducive classroom atmosphere refers to the physical and psychological environment in which learning takes place. It is a
setting that encourages student participation, engagement, and learning, providing a sense of safety and comfort.
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8.2.2. Characteristics

e The physical environment is well-organised, with suitable seating, lighting, and resources that foster focus and
interaction.

e The emotional atmosphere is positive, where students feel respected, valued, and confident to express themselves
without fear of judgment or failure.

o Classroom routines are clear and predictable, creating a sense of structure that helps students feel secure and focused
on their tasks.

The teacher plays a crucial role in setting the tone for the classroom by promoting respect, inclusivity, and a sense of belonging.
For example, using warm greetings, fostering positive relationships among students, and setting clear expectations for
behaviour contribute to creating a conducive atmosphere for learning.

8.2.3. Affective Support

Affective support refers to the emotional and psychological assistance provided by the teacher to help students feel emotionally
secure, motivated, and engaged in the learning process.

8.2.4. Characteristics

e Teachers show empathy and understanding of students' feelings, concerns, and challenges.
e There is encouragement and reassurance, helping students overcome fears of failure or frustration.
e  The teacher recognises and validates students’ emotions, fostering emotional intelligence and resilience.

This involves the teacher offering praise for effort, providing constructive feedback, showing patience, and demonstrating care
for students’ emotional needs. For example, suppose a student struggles with a task. In that case, the teacher might offer words
of encouragement or provide extra assistance to build the student's confidence, making them feel supported and understood.

8.2.5. Constructive Cognitive Activation from the Teacher

Constructive cognitive activation involves stimulating students' thinking and intellectual engagement through well-designed
tasks and activities that promote critical thinking. The teacher’s role is to encourage deeper thinking, problem-solving, and
active participation in learning.

8.2.6. Characteristics

e Teachers design learning activities that challenge students intellectually, pushing them to think critically and
creatively.

e The teacher encourages students to ask questions, engage in discussions, and solve problems rather than passively
receiving information.

e  Constructive feedback is provided to guide students’ thinking, helping them reflect on their learning and understand
concepts at a deeper level.

Constructive cognitive activation occurs when a teacher asks open-ended questions, encourages debate and discussion, and
presents tasks that require students to analyse, synthesise, and apply their knowledge. For instance, instead of simply delivering
information, the teacher might ask students to work on group projects, think critically about real-world problems, or reflect on
how the lesson relates to their own experiences. When a teacher "demonstrates optimal quality,” it means that they are
effectively integrating these three components—creating a conducive classroom atmosphere, providing effective support, and
ensuring constructive cognitive activation. A classroom of optimal quality is one where students feel emotionally safe and
supported, are encouraged to think critically and engage actively with the material and experience a learning environment that
motivates them to do their best. This approach not only helps students achieve academic success but also promotes their
personal and social development, preparing them for challenges both inside and outside of the classroom. By fostering such an
environment, the teacher helps students reach their full potential, both intellectually and emotionally.

8.3. Reflection and improvement of learning by the teacher

The statement "teachers actively improve the quality of learning after reflecting on past lessons, exploring new teaching
references, and innovating to create learning experiences that spark student engagement" highlights a teacher's commitment to
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continuous improvement and adaptation in their teaching practices. It emphasises the importance of reflection, research, and
creativity in ensuring that students are engaged and motivated to learn effectively. Below is a detailed explanation of each
aspect of the statement:

8.3.1. Reflecting on Past Lessons

Reflection involves the teacher critically analysing their previous teaching practices and the outcomes of their lessons to identify
strengths, weaknesses, and areas for improvement. It is a self-evaluative process designed to understand what worked well and
what needs to be adjusted.

8.3.2. Characteristics

e Reviewing students' feedback, classroom dynamics, and assessment results.

e ldentifying teaching strategies that were effective in helping students grasp the material.

e Recognising challenges, such as topics students struggled with or teaching methods that didn’t yield the desired
results.

For example, suppose students seemed disengaged during a lecture-based lesson. In that case, the teacher might reflect on how
to incorporate more interactive activities or visuals in future sessions to keep students involved.

8.3.3. Exploring New Teaching References

Exploring new teaching references involves seeking out updated resources, methods, and tools to enhance teaching practices.
This could include academic research, educational technology, or innovative pedagogical strategies.

8.3.4. Characteristics
e Stay informed about the latest educational trends and best practices through professional development, workshops,
or academic journals.
e Utilising diverse resources such as books, online materials, or community knowledge to enrich lesson content.
e Integrating culturally relevant or current topics to make lessons more relatable and engaging for students.

For instance, a teacher might adopt flipped classroom strategies after reading about their effectiveness or incorporate
multimedia tools, such as interactive videos or simulations, to provide a more dynamic learning experience.

8.3.5. Innovating to Create Learning Experiences

Innovation in teaching involves designing and implementing new, creative methods or tools that make learning more engaging,
effective, and relevant for students. It focuses on sparking curiosity and encouraging active participation.

8.3.6. Characteristics

e Developing hands-on activities, projects, or gamified learning to make lessons more interactive.

e  Adapting teaching methods to suit the diverse needs and learning styles of students.

e Experiment with non-traditional teaching approaches, such as collaborative learning, role-playing, or integrating real-
world scenarios, to enhance student engagement and learning outcomes.

A teacher might design a project-based learning activity where students work in teams to solve a real-world problem, such as
creating an environmentally sustainable product, to enhance critical thinking and teamwork skills.

8.3.7. Sparking Student Engagement

Student engagement refers to the level of interest, curiosity, and enthusiasm students show toward learning. Engaged students
are more likely to participate actively, retain knowledge, and achieve better academic outcomes.

8.3.8. Characteristics

e Encouraging students to ask questions, contribute ideas, and collaborate with peers.
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e Making lessons student-centred, where students take an active role in their learning process.
e Relating lesson content to students’ interests, experiences, or future aspirations to make learning meaningful.

To engage students, a teacher might use storytelling to explain a historical event, relate mathematical concepts to real-life
applications, or incorporate interactive tools such as quizzes and polls into lessons. A teacher who actively improves the quality
of learning demonstrates a growth mindset and a commitment to professional excellence. By reflecting on past lessons, they
learn from their experiences to refine their strategies. Exploring new teaching references enables them to stay relevant and
informed, while innovation ensures that lessons are engaging, interactive, and tailored to students’ needs. This dynamic
approach not only enhances the learning process but also inspires students to take an active interest in their education, fostering
both academic success and personal growth.

8.4. Instructional leadership

Visionary Instructional Leadership refers to a leadership approach in education where the leader, often the school principal or
instructional head, focuses on shaping and achieving the educational institution's vision and mission. This type of leadership
prioritises aligning all aspects of school life—planning, teaching practices, and assessments—uwith the institution's overarching
goals to enhance student learning outcomes. Below is a detailed explanation of its components and impact:

8.4.1. Consistently Aligning with Vision and Mission

The leader ensures that every decision, program, and activity in the school supports the institution's stated vision (long-term
goals) and mission (purpose and actions to achieve the vision).

8.4.2. Characteristics

e Making the vision and mission central to all school policies, curriculum designs, and extracurricular programs.

e  Prioritising student success, holistic development, and community engagement as the core objectives.

e Continuously revisiting and refining the vision and mission to stay relevant to the changing needs of the school
community.

If a school’s vision emphasises "creating innovative and responsible global citizens,” the leader might focus on integrating
technology into teaching and promoting cultural awareness programs.

8.4.3. Communicating Vision and Mission to the School Community

Effective leaders ensure that the vision and mission are not just statements but living principles that are understood and
embraced by all stakeholders, including teachers, students, parents, and staff.

8.4.4. Characteristics

e Regularly discussing the vision and mission in meetings, workshops, and events to reinforce their importance.
o Displaying the vision and mission prominently around the school serves as a constant reminder.
e Encouraging teachers and staff to align their daily activities and teaching methods with these guiding principles.

During teacher training sessions, the leader might explain how specific teaching strategies contribute to the mission, thereby
fostering a shared sense of purpose and direction.

8.4.5. Focus on Improving Student Learning Outcomes

Visionary instructional leadership centres around enhancing the academic and personal growth of students by aligning
resources, teaching methods, and assessments to meet their needs effectively.

8.4.6. Characteristics
e Planning and implementing supportive programs like remedial classes, advanced learning opportunities, or career
counselling.

e Using data-driven assessments to monitor student progress and identify areas for intervention.
e Emphasising innovative and research-backed teaching practices to improve learning experiences.
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The leader might introduce project-based learning as a school-wide initiative to foster critical thinking and collaboration skills.
8.4.7. Supportive Programs, Incentive Systems, and Adequate Resources

To achieve the vision and mission, the leader provides the necessary support to teachers and students through well-structured
programs, motivation, and resources.

8.4.8. Characteristics

e Developing professional development programs for teachers to enhance their skills.
e  Offering incentives, such as recognition or rewards, to encourage high performance among teachers and students.
e Ensuring that classrooms are equipped with sufficient teaching materials, technology, and other resources.

A school leader might implement a “Teacher of the Month” program or allocate funds for classroom upgrades to foster
motivation and improve teaching conditions.

8.4.9. Fostering a Culture of Reflection and Continuous Improvement

The leader fosters an environment where teachers and staff are encouraged to evaluate their practices, learn from experiences,
and continually strive for improvement.

8.4.10. Characteristics

o Facilitating regular teacher collaboration sessions to share ideas and reflect on teaching methods.
e Encouraging the use of self-assessment tools and peer evaluations to identify strengths and areas for growth.
e Providing constructive feedback and opportunities for professional growth.

The leader might organise reflective workshops where teachers analyse their classroom strategies and discuss how to align
them more closely with the school’s mission.

8.4.11. Impact of Visionary Instructional Leadership

e Enhanced Teacher Performance: Teachers are motivated to innovate and align their practices with institutional
goals.

e Improved Student Outcomes: A consistent focus on the vision ensures that student success is the ultimate goal of
all activities and initiatives.

e A Cohesive School Community: Clear communication of the vision and mission fosters a shared purpose
among all stakeholders.

e Sustainable Growth: The culture of reflection and continuous improvement drives long-term development for both
teachers and students.

By embodying visionary instructional leadership, the leader inspires and directs the school community to work collectively
toward achieving the vision and mission, ensuring that all efforts are centred on creating meaningful and impactful learning
experiences for students.

9. Conclusion

The research emphasises the importance of exposing students to diverse cultures, perspectives, and values to enhance their
global awareness. At Basic Education Jelupang, incorporating multicultural content into the curriculum and creating
opportunities for students to interact with global issues allowed them to develop empathy, cultural sensitivity, and a broader
worldview. Activities such as celebrating International Cultural Days, undertaking project-based learning on global topics, and
engaging in discussions on current global events proved instrumental in achieving this goal. Character development was
identified as a crucial outcome of the educational practices employed. By emphasising the values of empathy, integrity,
collaboration, and critical thinking, the school successfully fostered moral and ethical growth among its students. The study
revealed that when students engaged in independent learning tasks requiring responsibility, self-discipline, and reflection, they
demonstrated significant progress in developing positive character traits.
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The research highlighted independent learning as a transformative approach that empowers students to take ownership of their
education. By encouraging students to set goals, explore resources, and evaluate their learning outcomes, the school cultivated
an environment that supports lifelong learning. Tools such as personalised learning plans, digital resources, and self-assessment
mechanisms played a pivotal role in enhancing students' autonomy and engagement. The study also emphasised the significance
of designing educational practices that resonate with students' interests, experiences, and aspirations. By linking learning
activities to real-world contexts, students found their studies more relevant and engaging. Examples included hands-on projects
addressing community needs, inquiry-based learning modules, and collaborative activities that mirrored real-life challenges.

In conclusion, the study demonstrates that enhancing global diversity awareness and character development is achievable
through a combination of independent learning and meaningful educational practices. Basic Education Jelupang serves as a
model for how schools can create inclusive, engaging, and transformative learning environments that prepare students to be
conscientious global citizens. By focusing on both the cognitive and affective domains of learning, the approach not only equips
students with the skills needed for academic success but also nurtures their capacity for empathy, resilience, and responsible
decision-making. As education systems worldwide strive to address the challenges of globalisation and societal change, this
study offers valuable insights into fostering holistic development in students, ensuring they are equipped to make meaningful
contributions to their communities and the broader world.
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